Abstract: Young people's geopolitical subjectivities are heavily informed by past events in ways which have not been sufficiently acknowledged in the existing literature on youth geopolitics. This paper demonstrates how work on memory can be brought into dialogue with critical geopolitics to identify the assemblage of socio-spatial practices that shape how 
Geographical research has shed light on the impact of contemporary geopolitical issues on young people's (emotional and other) geographies, whilst also emphasising how they can be active in reproducing, resisting and shaping geopolitical discourses (e.g. Benwell and Dodds 2011; Hopkins 2007; Hörschelmann 2008a; Hörschelmann and El Refaie 2014; Pain 2008; Pain et al. 2010; Skelton 2013) . Notwithstanding these advances, this body of work has been predominantly attracted to exploring young people's views, and their expression, in the geopolitical present (most commonly, on attitudes and experiences of (counter) terrorism and aspects of foreign policy in the Global North). Memories of past geopolitical events that took place before young people were born have seldom been considered when consider how memory can be made to 'work' in order to actively construct a particular collective or national story for children and young people (Popov and Deák 2015; Till 2012) .
This is significant because it shows how ideas about geopolitics can be reproduced and/or reworked through young people's relations with adults and the surrounding environment.
While children and young people are considered active agents capable of forming their own views about geopolitics, they are also presented with potent memories of past geopolitical eras that propagate certain understandings of international relations. I show how engaging memory can help address the tensions inherent to recognising children and young people as social and (geo)political actors, within the context of structures, institutions and 4 relationships (with adults or siblings, for instance) that have a strong bearing on how their agency is expressed.
The themes of geopolitics and memory are examined in this paper through ethnographic research undertaken in the Falkland Islands, drawing on empirical data from interviews undertaken with young people born after the 1982 Falklands War (aged 19-27) , school teachers, children/youth group leaders and government officials from the Islands. The Falkland Islands are one of fourteen designated British Overseas Territories (OTs) which fall under the jurisdiction and sovereignty of the United Kingdom, but are not constitutionally part of it. Their status as a British OT is, however, highly controversial and overtly contested by Argentina, which continues to claim the Islands (or Islas Malvinas) as an integral part of its national sovereign territory. Consequently, this is a lively geopolitical dispute manifest through Argentina's ongoing pursuit of the Islands through its international diplomatic efforts (Dodds and Hemmings 2014).
The 1982 war resulted in ignominious defeat for Argentina's forces at the hands of a British Task Force, and more poignantly the death of hundreds of Argentine and British servicemen, as well as three civilians from the Falkland Islands. It was an extremely distressing episode, most especially for servicemen and their families on both sides, as well as civilians who remained in the Islands during the war as the opening quote intimates. Its legacies continue to be felt in the Islands through the psychological and emotional scars of its citizens, and the visual reminders of the war, which are scattered across the landscape in the form of minefields, war artefacts and memorials. In recent years, the Falkland Islands have been the subject of global media interest as a result of the 30 th anniversary of the war, discovery of oil in the waters surrounding the Islands (Dodds and Benwell 2010) and a referendum 5 organised by the FIG to enable its citizens to decide how they wish be governed in the future (Dodds and Pinkerton 2013).
The paper begins with a discussion of existing literature on young people and geopolitics, underlining its origins in feminist and everyday geopolitics, before illustrating how recent work on memory can be productively applied to explore the socio-spatial exchanges that shape how geopolitical narratives are learnt. The study details are introduced in order to contextualise the substantive sections, the first of which considers young Islanders' nonarbitrary encounters with landscapes imbued with memories of the 1982 war through organised field trips. The second section examines young people's arbitrary engagements with memory through battlefield landscapes and the accounts of older family members, which can reinforce and also disrupt predominant memory narratives of the overseas territory. They collectively illustrate how young people's embodied and relational encounters with memory can serve to reproduce and rework understandings of the geopolitical past and present.
Remembering, young people and everyday geopolitics
The nature of research from scholars engaging critical geopolitics and political geography more broadly has changed markedly in recent years on the back of feminist-inspired calls to Hirsch (2012) directly problematises these rigid distinctions between memory transmitted in symbolic (political) and embodied (social) ways and highlights how they can be disrupted by war and other collective historical traumas. She uses the concept of 'postmemory' as a way to 're-embody' more distant political memorial structures by exploring 'the relationship that the "generation after" bears to the personal, collective, and cultural trauma of those who 9 came before-to experiences they "remember" only by means of the stories, images, and Edkins (2003, 9) interrogates 'the connection between trauma, violence and political community by looking at how traumas such as wars…are inscribed and reinscribed into everyday narratives'. The production of memory is seen here as 'intensely political' (ibid. 54), inculcating a sense of belonging to the nation which uses commemoration to emphasise certain narratives that, in turn, conceal and forget others; most markedly narratives revealing trauma produced by the state itself. Memories of suffering and struggle in specific historical moments can also be mobilised to reaffirm claims and intimate connections to territory, as Moore (2005, 188) has shown in his work on postcolonial land rights in Zimbabwe. These insights are useful for critically understanding how memory 'works' in the case of the Falkland Islands, where questions of sovereignty and territory are currently disputed and have been violently contested in the recent past.
Whilst remaining cognisant of how state narratives of memory can be applied and reproduced for certain ends, this paper focuses on how young Falkland Islanders learn about and are affected by past conflict through a diverse range of embodied practices and rituals across a number of everyday environments. Recent work from geographers and others has ensured that 'memory is increasingly being stressed as being of another order to the symbolic. This order is that of "practice", of memory that emerges from experience, 11 cultural meaning, and social institutions' (Legg 2005, 500) . The practices explored within this paper include memory encounters which were organised, through school activities and trips, and those which were more ephemeral and arbitrary, such as engagements with war artefacts (Tolia-Kelly 2004) . It argues that political geographers might productively understand the circulation and transmission of these memories as social-spatial assemblages, which are not only learnt within institutionalised environments and through ritualised commemoration (Closs Stephens 2015).
Geographical engagements with affect, embodiment and the more-than-representational suggest that memory can be 'transmitted and received discursively and affectively at the The initial phase of research with young Falkland Islanders was not funded so recruitment and semi-structured interviews were conducted online. This was also practically necessary as many young people from the Islands were studying and working in different places throughout the UK and elsewhere. Snowball sampling enabled the recruitment of eight female and three male respondents (aged 19-27) via email and then Skype was used to undertake the interviews over a period of three months (see discussion below). The interviews began by exploring themes linked to identity and belonging that prompted discussions about national identity and the connections between the Islands and the UK.
Respondents were then asked to reflect on how they learnt about the history of the Islands both within and beyond educational settings, with subsequent discussions exploring everyday reminders of the 1982 war, the young people's participation in commemorative ceremonies and their perspectives on contemporary geopolitical relations with Argentina.
Although not an exclusive focus of the research, the subject of the 1982 Falklands War and 13 its remembrance was a prominent theme throughout the interviews with young people as they took place in the run up to the 30 th anniversary commemorations of the war.
The award of funding from the Leverhulme Trust then enabled a two week fieldtrip to the Islands in 2013 during which a children/youth group leader (Cub Scouts), two government officials and two teachers were interviewed (the principal and citizenship programme teacher. The Falkland Islands adopts the UK National Curriculum although certain subjects including their citizenship programme are adapted to incorporate local history and geography). These respondents were selected because they had extensive knowledge of how young people learnt and engaged with the history of the Falkland Islands, commemoration of the war and contemporary geopolitics. They were asked a range of questions about how young people learnt about these subjects as part of the school curriculum, commemoration and everyday life which encouraged some respondents to Assmann (2011, 311) has stated that 'a place will only retain its memories if people care enough to make the effort'. The youth group leader and her partner put considerable affective and physical labour into ensuring that this place of memory was firstly, 18 inaugurated, and then later maintained and actively engaged by younger generations and visitors. The Memorial Wood works to perpetuate a specific mode of remembrance intended to 'embody continuity', a continuity that was to be sustained in symbolically important ways by the next generation of Islanders (ibid. 282). They were seen here as the cultivator and 'keeper of collective memories that previous generations experienced' in ways that, it was suggested, offered catharsis for veterans and families of the fallen (Habashi 2013, 421) . The embodied performances of young people 'planting' and 'looking after' the wood were laden with symbolism that rooted and reproduced memory in place.
Putting memory to work in place
These were, however, performances of memory which were activated and orchestrated by the adult supervisors. This is not to suggest that the young people involved were forced to take part; rather, to underline that these kinds of commemorative practices that imbued a particular collective 'postmemory' were led by adults. The supervisors facilitated exchanges between young Islanders, veterans and family members of the fallen illustrating how the transmission of memory was 'embedded in multiple forms of mediation ' (Hirsch 2012, 35) .
Hence, the transmissions were not only restricted to those which took place between generations of the same family but extended to these kinds of organised recreational activities (Popov and Deák 2015).
The Cub Scouts are, of course, an organisation which has traditionally propagated notions of citizenship informed by certain national and imperial imaginations, so it is perhaps not surprising that the children and young people attending took part in the commemorative activities and exchanges outlined here (see Mills 2013). Beyond these specific clubs, however, the secondary school in the Islands also arranged guided visits to historical and geopolitically significant landscapes. These were not exclusively focused on remembering the war and teachers were keen to reiterate to their students that there was far more to 19 Falkland Islands history than 1982 alone. The teacher responsible for citizenship education in the Islands outlined the school's visit to Port Louis, a key site in the history of the sovereignty question:
Lisa: Port Louis ends up being a much easier option [when compared with Port Egmont, the first British settlement established in 1765 on West Falkland which was logistically harder to reach] for us to take students to, plus it gives them a bit more of an insight. Well, actually it was the French who were here first. We then spend some time trying to map out a little bit of archaeology, mapping out some of the houses around there. We have a look at Brisbane's grave and talk about the history involved in the death of Brisbane and how it came about. At that point we do bring in, well this is what the Argentines say about Gaucho Rivero, and this is actually what evidence we've got to say that that isn't true. So, again, it's an opportunity to bring in both sides of the story.
Jelin (2003, 38) has brought attention to the physical markers of memory and more specifically 'the material objects or the sites connected with past events that are chosen by different actors to territorially inscribe memories.' The site in this case was highly significant and chosen by the teacher because it gave young Islanders the opportunity to learn about the early history of the Islands and consequently the roots of the sovereignty dispute with Argentina. As the quote above suggests, the guided trip enabled the active construction of a narrative about the Falkland Islands that also worked to negate Argentina's historical and contemporary sovereignty claims.
Port Louis was the site of the first settlement in the Islands dating back to 1764, situated in past cannot be automatically conveyed from one generation to the next…the past has to be actively transmitted to the next generation, and that generation has to accept that past as meaningful'. References to Gaucho Rivero were not confined to historical narratives learnt at school, as the name was mentioned in news reports related to current geopolitical tensions serving to make these histories meaningful for young Islanders. For instance, the Gaucho Rivero law enforced by Argentina that places restrictions on shipping was a source of considerable anxiety for some young people in the Islands:
Alice (aged 21): I really, really wish that they [the Argentine government] would just give it up and just stop it because they're making life difficult, not just for us, but for themselves. And, yes, they're causing issues with shipping links and air links…I still feel a bit threatened by the Argentina situation, because we are a very small place, and we're a very long way away from good friends. Dean: I've got two kids, a three year old and a seven month old, but my three year old, he's starting to pick stuff up…And we were out in Camp [the countryside outside of Stanley] at new year and came across a crashed Argentine plane on a hillside, so he was asking why is it crashed, and all the rest of it, so we explained to him about the conflict and things, so because it is all around I think children are naturally just going to… they're little sponges anyway so they're just going to soak up stuff. These 'eruptions' of memory also occurred when young people learnt about how the war affected adults in the community and, more specifically, older members of their families.
The memories of adults had the potential to both reproduce and disrupt predominant collective memory narratives in the Falkland Islands. As Hodgkin and Radstone (2003, 101) state: 'Memory, in a sense, has a great deal of work to do in the community, producing an agreed narrative that gives meaning and value to collective struggle, but simultaneously allowing for the expression of moments of disaffection and suffering within that Exploring the spatialities and temporalities of young people's encounters with geopolitics and memory has implications for how research is undertaken and with whom. This paper has illustrated the importance of listening to the perspectives of adults around young people (e.g. teachers, family members and children/youth group leaders) who can play an influential role in how they learn about geopolitics (see Riley 2014). It also pays closer attention to the everyday spaces and performances through which emotions and memories associated with past geopolitical events are witnessed and experienced by young people.
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Cross-disciplinary scholarship on memory has been sensitive to processes like the transmission and circulation of mnemonic narratives and this paper has suggested how these can be productively applied to understandings of youthful geopolitics. They offer the opportunity to more effectively explore the formation of young people's geopolitical subjectivities, in ways that can continue to acknowledge their status as agents with competent things to say about contemporary geopolitics. Connecting work on memory and 
